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INTRODUCTION

The rapid evolution of information and communication
technologies (ICT) has fundamentally reshaped the landscape
of modern linguistics and pedagogy. In contemporary higher
education, the mastery of a foreign language is no longer
viewed through the narrow lens of grammatical memorization
but as a dynamic ability to communicate effectively in diverse
social contexts. Communicative competence (CC) has thus
become the central objective of the modern language
curriculum. However, achieving high levels of CC requires
more than passive classroom attendance; it demands active,
real-time engagement and feedback.

The modern educational milieu of Uzbekistan is undergoing a

rigorous transformation, characterized by increasingly

stringent proficiency standards for graduates of non-linguistic

This study investigates the integration of interactive digital platforms to enhance
students’ communicative competence. By differentiating between “competence” and
“competency,” the research establishes a theoretical basis for technology-driven
instruction. An experiment involving 60 students at the University of Innovative
Technologies revealed that the experimental group achieved a 38.8% proficiency
growth. Findings conclude that while interactive tools significantly boost engagement
and reduce anxiety, pedagogical success requires balancing structured digital tasks
with spontaneous communication to ensure a holistic development of linguistic skills.

Communicative competence, interactive platforms, higher education, digital pedagogy,
blended learning, learner autonomy, gamification, language acquisition, educational

and technical institutions. As emphasized by Abdukadirova, a
contemporary specialist must possess not only theoretical
knowledge but also a proactive readiness for effective oral and
written interaction in a foreign language. This imperative
highlights a pivotal challenge in professional language
education: the urgent necessity to construct optimal
environments that facilitate the growth of communicative
competence across various industrial and production domains.
Scholarly analysis indicates that interactive technologies, in
particular, hold immense pedagogical potential to address this
issue by bridging the gap between academic theory and the
practical linguistic demands of the modern workforce [1].

The emergence of interactive learning platforms has provided
educators with powerful tools to simulate authentic

communication and gamify the learning experience. This
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article aims to explore how these digital environments
facilitate the transition from theoretical knowledge to practical
application. By analyzing the interactive features of current
justify  their
indispensable catalysts for communicative growth in the 21st-

educational platforms, we will role as

century classroom.
Main Part

A critical prerequisite for exploring the dynamics of foreign
language acquisition is the precise differentiation between the
concepts of “competence” and “competency”. While these
terms are frequently utilized interchangeably in pedagogical
literature, a deeper analytical inquiry reveals a significant
functional divergence. According to the foundational paradigm
proposed by I.A. Zimnyaya [14], “competence” should be
understood as the latent reservoir of knowledge, skills, and
procedures that an individual possesses. In contrast,
“competency” is defined as the active, situational capacity to
mobilize this reservoir in authentic, real-world interactions.
V.A. Khutorskoy [9], who asserts that competency, is a
multidimensional construct that incorporates personal
development and motivational components, distinguishing it
as a more holistic reflection of a student’s professional

maturation, further enriches this view.

Supporting this distinction, N.I. Kholod [7] characterizes
competence as the systematic organization of generalized
theoretical knowledge, whereas competency refers to the
pragmatic actions required to apply this knowledge in practice.
Similarly, N.G. Sosnina [12] posits that competence acts as
the tangible, factual manifestation of an underlying
competency. This perspective is echoed by M.V. Marchenko
[10], who describes competency as a constellation of
individual attributes tied to specific objects or processes, while
competence signifies the actual state of possessing these
attributes. Finally, E.I. Barabanova [3] offers a structural
demarcation: competence represents the predetermined
instructional requirements and standards of the educational
process, whereas competency is the lived experience and
evolved personal qualities of the student in relation to their

professional activity.

Within the framework of our study, we argue that interactive
platforms serve as the essential digital environment where
“competence” (the academic requirement) is transformed into
“competency” (the functional skill). By providing a space for
real-time application and feedback, these tools allow students
to bridge the gap between

theoretical input and

communicative output.

To understand the impact of interactive platforms, it is first
necessary to deconstruct the multi-layered nature of
communicative competence itself. As articulated by Khakimov,
this construct is not a singular skill but a synthesis of four
critical sub-competencies: grammatical competence (linguistic
accuracy), sociolinguistic competence (the ability to ensure
contextual  appropriateness),
(maintaining coherence and cohesion in speech), and strategic

discourse  competence
competence (the capacity to compensate for gaps in
communication). The mastery of these intricate domains
requires continuous, purposeful interaction within the target
language environment. Khakimov asserts that digital
platforms provide a unique and necessary landscape that
facilitates this interaction, allowing students to refine these
diverse communicative threads simultaneously in a dynamic,

technology-enhanced setting [5].

The contemporary epoch of educational transformation is
characterized by a significant shift in pedagogical paradigms,
largely driven by the rapid evolution of digital infrastructure.
As investigated by Annaeva, Hebbikulieva, and Annaeva,
modern technological instruments provide unparalleled
avenues for the systematic refinement of communicative
competence. This competence is viewed as the nuanced ability
to deploy linguistic resources effectively and appropriately
across a diverse spectrum of social scenarios—a prerequisite
that far transcends the traditional focus on rote syntactic
memorization or isolated lexical acquisition. In an environment
defined by aggressive globalization and an intensified demand
for cross-border synergy, the necessity for students to achieve
pragmatic fluency has become paramount. Consequently, the
strategic adoption of digital technologies serves as an
indispensable and highly effective mechanism for aligning
classroom instruction with the dynamic and unpredictable
requirements of modern international interaction [2].

The theoretical core of using interactive platforms is rooted in
the Social Constructivist Theory, which posits that language is
best acquired through social interaction and collaboration.
Interactive platforms serve as a digital “Zone of Proximal
Development,” where students can engage in collaborative
tasks that push the boundaries of their current linguistic
abilities. Unlike traditional textbooks, digital platforms offer
immediate interactivity—allowing for instant feedback, peer-
to-peer correction, and the integration of diverse sensory
inputs (visual, auditory, and kinesthetic).
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The integration of digital resources within educational settings
has evolved into an essential pillar of the modern instructional
paradigm. As articulated by Qadamboyeva and Yusupova,
these technological tools offer unique advantages to learners
who possess an inherent curiosity and a high degree of
responsiveness to interactive stimuli. Within the framework of
Communicative Language Teaching (CLT), where the primary
aim is to foster the practical application of linguistic skills in
diverse real-world scenarios, digital tools serve as a critical
bridge to more authentic and significant communicative
interactions. By promoting active engagement and consistent
participation, these platforms ensure that students are not
merely passive recipients but active agents in meaningful
language experiences [11].

Empirical evidence from the national educational landscape
further validates the necessity of transitioning toward
interactive methodologies. According to research highlighted
by Ergashova, the systemic implementation of communicative
and digital strategies within schools in Uzbekistan has resulted
in a measurable improvement of 25-30% in students’ practical
foreign language proficiency. This significant statistical
growth, originally noted by Abdullayeva (2022), underscores
the transformative impact of abandoning traditional rote
learning in favor of student-centered, tech-enhanced
engagement. Such data serves as a compelling justification for
teachers and researchers to continue integrating validated
pedagogical frameworks that optimize the development of

communicative competence in the modern classroom [4].

To operationalize the transition from traditional instruction to
tech-enhanced environments, a structured Conceptual
Framework for Integration is required. As proposed in the
research by Khasanova, the integration of digital tools should
be multifaceted, targeting three primary dimensions of
communicative competence: linguistic, sociocultural, and

pragmatic.

Firstly, within the linguistic domain (focusing on vocabulary
and grammar), the framework advocates for the use of
specialized language-learning applications and automated
grammar checkers. The corresponding pedagogical strategy
involves blended learning and “feedback-rich” writing tasks
that encourage self-study. Secondly, for the sociocultural and
intercultural dimension, Khasanova emphasizes the role of
collaborative platforms, virtual exchanges, and social media.
These tools facilitate peer-to-peer interaction and group
projects, allowing students to navigate cultural nuances in

real-time. Finally, the pragmatic communicative performance
is enhanced through high-immersion tools such as VR-
simulations and video role-plays. By engaging in digital
storytelling and task-based assignments using authentic
materials, students move beyond rote memorization to active,
real-world linguistic application. This integrated approach
ensures that interactive platforms are not merely decorative
additions but are strategically aligned with specific learning
outcomes [6].

In alignment with contemporary frameworks of second
language acquisition (SLA) and technology-driven pedagogy,
the investigation into digital media reveals a multifaceted
range of instructional possibilities. As analyzed by
Khushmuradova and Khushmuradova (2026), the strategic
deployment of social networking environments, video-sharing
channels, digital discourse forums, and instantaneous
messaging applications serves as a potent engine for fostering
authentic linguistic exchange. These media platforms do not
merely supplement the classroom; they redefine the
boundaries of interaction by providing students with the “real-
world” input necessary for linguistic immersion. Crucially, such
tools catalyze the development of learner autonomy,
their

communicative progress within a decentralized and high-

empowering students to take ownership of
engagement digital landscape. By integrating these ubiquitous
platforms into the academic process, educators can facilitate
a more natural transition from theoretical fluency to practical

communicative mastery [8].

Furthermore, the implementation of interactive platforms
addresses the issue of learner autonomy. Tools like Moodle or
Canvas allow students to navigate their own learning paths,
choosing materials that align with their personal professional
goals. This autonomy is crucial for communicative
competence, as it encourages students to take risks and
experiment with language in a low-anxiety environment. From
a pedagogical perspective, the teacher’s role shifts from an
designing

“missions” that require students to negotiate meaning and

instructor to a digital facilitator, interactive

solve problems using the target language.

Another
communication.

significant advantage is the gamification of

Platforms like Kahoot or Quizlet Live
transform repetitive vocabulary or grammar practice into a
competitive social event. This competitive element triggers
higher levels of cognitive engagement and helps to overcome

the psychological barriers often associated with speaking a
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foreign language.
Results And Discussions

The practical implementation of this study was carried out at
Nukus
(Innovatsion Texnologiyalar Universiteti). The experiment

the University of Innovative Technologies in

involved 60 undergraduate students who were divided into
two equal cohorts to ensure statistical accuracy: the
Experimental Group (EG, n=30) and the Control Group (CG,
n=30). While the CG followed a conventional curriculum based
on standard textbooks, the EG utilized a specialized interactive

digital ecosystem, including platforms for real-time feedback
and gamified linguistic challenges.

Quantitative Analysis of Findings

The students’” communicative competence was measured
through a standardized oral and written assessment before
and after the 12-week semester. The scoring was based on a
100-point scale across four domains: accuracy, fluency, social
appropriateness, and strategic flexibility. The comparative
data is presented in Table 1.

Table 1. ICC Development Dynamics at the University of Innovative Technologies

Phase
Pre-test = 46.2
Post-test = 86.4
Pre-test = 45.8
Post-test = 54.3

Group
Experimental (EG)

Control (CG)

The results indicate a substantial divergence between the two

groups. The Experimental Group at Innovatsion
Texnologiyalar Universiteti achieved an impressive 38.8%
growth in overall communicative competence, whereas the

Control Group showed only a marginal improvement of 7.7%.
Discussion and Contextualization

To contextualize these findings within the global pedagogical
discourse, it is essential to consider the research conducted by
Subiana, Sukyadi, and Purnawarman (2022) regarding digital
speaking assessment tools. Their study reveals a nuanced
duality in student perceptions of electronic portfolios. On one
hand, our results at the University of Innovative Technologies
echo the positive findings of Subiana et al.: learners in the EG
favored interactive platforms because they provided a
structured environment to identify linguistic weaknesses,
offered many opportunities for oral rehearsal, and effectively
alleviated “foreign language anxiety.” The ability to archive
learning progress and foster social bonding among peers via
digital tools was a major factor in the EG’s high engagement
rates.

On the other hand, the discussion must also address the
critical limitations noted in the relevant literature. As Subiana
etal. (2022) point out, there is a potential risk of “performative
masking,” where students might use the rehearsal
opportunities provided by digital platforms to hide their true
level of spontaneous communicative skill. This observation
was consistent with our findings: while the EG, students were

Avg. Fluency = Avg. Accuracy @ Strategic Skills = Total CC %
445 40.8 43.8%
82.1 79.5 82.6%
45.0 41.2 44.0%
52.6 48.4 51.7%

exceptionally confident in structured digital tasks, some
initially struggled when faced with immediate, unscripted face-
to-face interaction.

Furthermore, the emergence of modern social media trends—
such as TikTok-style short-form videos and “boomerangs”—
has been identified as a valid strategy to enhance student
engagement. At the University of Innovative Technologies, we
observed that incorporating these “snackable” content formats
made the communicative tasks feel more authentic and less
academic. This suggests that while interactive platforms are
powerful boosters of confidence, they must be balanced with
unscripted real-time tasks to ensure a holistic development of
competence. Ultimately, the synergy between high-tech
interactivity and traditional spontaneous dialogue remains the
most effective path for modern language pedagogy [13].

Conclusion

In conclusion, the strategic integration of interactive learning
platforms represents a transformative shift in the landscape of
modern linguistics and pedagogy. The research underscores
that the mastery of a foreign language in the digital age
requires more than theoretical input; it demands a dynamic
environment where “competence” can be actively mobilized
into functional “competency.”

The empirical findings from the University of Innovative
Technologies in Nukus provide compelling evidence that tech-
enhanced

ecosystems—incorporating  everything  from

collaborative forums to gamified challenges—significantly
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outperform traditional instructional models, resulting in a

nearly 40% improvement in student proficiency. However, the

study also highlights a critical caveat: the risk of “performative

masking” necessitates a balanced approach. To achieve true

communicative mastery, educators must move beyond simple

digital replication of textbooks and instead use platforms to

facilitate authentic, unscripted human-to-human connection.

Ultimately, the future of language education lies in a hybrid

model where technology acts as a catalyst for engagement,

while the teacher remains the essential facilitator of real-world

spontaneity and cultural empathy.
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